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Introduction 

 The curriculum encompasses all of the planned activities that we as a school organise in order 

to promote learning, personal growth and development. It includes, not only the formal requirements 

of the National Curriculum, but also the range of extra-curricular activities that the school organises 

in order to enrich the experience of our children. It also includes the ‘hidden curriculum’, e.g. the 

development of a child’s social skills and behaviour as a result of the models they see or 

improvements in a child’s emotional intelligence due to work with a member of the pastoral team. 

 

National Curriculum 
 Ermine Street Church Academy follows the Primary National Curriculum (September 2014, 

https://www.gov.uk/government/publications/national-curriculum-in-england-primary-curriculum ) 

including programmes of study and attainment targets for all subjects at key stages 1 and 2, except 

languages which are only studied at key stage 2. 

 The RE curriculum is based upon The Cambridgeshire Agreed Syllabus for Religious Education 

(2013). The curriculum map for RE includes two additional units which focus on the Methodist 

character of our school. 

 

Outcomes 

We will strive to nurture and develop learners who will… 

• Be active participants in learning experiences. 

• Be engaged in deep thought. They will share their thinking and then decide how and where to 

use this in a context. 

• Plan how to tackle a task and then be able to explain how they did it and what they learnt. 

• Question each other and use outcomes to inform different strategies for learning. 

• Choose and select their own resources and determine the best place for learning to happen. 

• Be anxious to get on with their learning. They will persevere and will be self-motivated to 

achieve their best. 

• Listen to the views of others and amend their own views in response to other people’s 

thinking. 
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• Take responsibility for supporting others through sharing ideas and challenging thinking. 

• Make suggestions about resources and strategies that will help others to learn. 

• Celebrate the achievements of others through peer marking and feedback. 

• Work together to achieve common outcomes. 

• Work independently to achieve personal targets. 

• Ask another question when they gain new knowledge. 

• Consider a range of ideas before selecting one. 

• Use self-talk to walk through problems, applying their previous learning. 

• Spend more time thinking than doing. 

• Draw conclusions from their learning and speak in sentences such as ‘If…then… However.. 

• Challenge themselves to go beyond the learning they are set. 
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Our Curriculum drivers 

 

Teaching & Experiences

• Some learning must be taught directly. As the teacher you impart knowledge and model.

• Some learning will be arrived at through a careful journey of questioning.

• Some learning should be arrived at through exploring and discovering. Set open tasks, present statements to be challenged. 
Children have the skills and access to resources to discover things for themselves. E.g. ‘Some fractions are the same’ – children 
explore and conclude before input on equivalent fractions. Children analyse a picture to try to predict what a person does.

Personalised

• What does success look like for an individual child in an individual session?

• What do you need to teach/plan for them to enable them to achieve that success?

• Assess well ahead of unit. Pre-teach so can start from a higher base.

• Exemplify the success in the form of an example or success criteria.

• It’s not as simple as differentiating a lesson for core, support and extension!

Flexible structure

• The structure of the session(s) meets the children’s needs. The formula of whole class, independent, plenary is not automatically a success.

• Who actually needs the whole class teaching? Can some extension children start problem solving without having the same input?

• Does one group need to consolidate from yesterday while the rest of the class are taught the next step? Teacher then moves to the 

consolidation group to move them on.

•This all means that the teacher starts to lead more group teaching and less whole class teaching. The balance shifts; it’s not a sudden, dramatic 
change.

Contexts

• This is not about counting using sweets instead of beads for example. And it’s not about tenuous links across the curriculum.

• History/Geography/Literacy/Art/DT – Stukeley 1901 – bring a real street to life in model form and with profiles of the families. Display for village 
to see (Year 5).

• BUT IN NUMERACY TOO. For example: Year 1 – The Tiger Who Came To Tea – capacity and weight. Year 2 – Kangaroo Rescue Centre. Year 6 –
Local company – x, % etc – profit, costs, sales.  

Skills & Knowledge, Apply, Reason

•Across the curriculum.

•Skills & Knowledge: Fluent recall of facts, definitions, strategies, systems. E.g. times tables, what an adjective is, how interpret a census.

•Apply: Use the skills and knowledge to answer questions and solve problems.

•Reason: Higher order thinking skills. Explain ‘why’.
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Equality & Diversity 
Principles on which differentiation for all abilities and groups should be based: 

• High expectations  

• Respond to the learning style of the child(ren) 

• Teaching must begin from the learners’ starting points and take them forward in appropriately 

sized steps. 

• Provide additional resources, e.g. personal learning wall/folder, for children as appropriate. 

• Teaching Assistants support and enhance learning opportunities for all children, and provide a 

key role in enabling individuals and groups to access activities. 

• Engaging contexts. 

• Scaffolds and frames must be used to support learning but be carefully removed as a child 

becomes independent. 

• Consider the length of learning activities. Two or three short activities may be more effective 

than one longer one or vice versa.  

• Excellent subject knowledge is essential so that teachers can make judgements about the 

appropriate next step. 

• All children require time to consolidate their understanding. 

• Lesson structure. What form should it take to ensure that all children get the right amount of 

input to meet their needs? For example, some groups may not be present for the first part of 

the whole class teaching or the whole class teaching may be split into 2 or 3 sections during 

the lesson as different success criteria are introduced.  

Curriculum Content 

A range of resources, books, visits and visitors will be used across the curriculum to ensure that 

children receive a broad and balanced view and experience of different cultures, nationalities, gender, 

religion, age and able/disability. No one form of any of the protected characteristics (please refer to 

our Equalities Policy) will be represented as being inferior or superior to any other. 

Respect for all people will be a fundamental value taught through The Ermine Street Ethos and, 

where possible, through any and all curriculum subjects, not just PSHCE. 

 Ermine Street Church Academy is committed to serving its community.  It recognises the 

multi-cultural, multi faith and ever-changing nature of the United Kingdom.  It also understands the 

vital role it has in ensuring that groups or individuals within the school are not subjected to 

intimidation or radicalisation by those wishing to unduly, or illegally, influence them. 

Ermine Street is dedicated to preparing children for their adolescent and adult life and, in so 

doing, ensures that it promotes and reinforces British values to all its pupils. 

The Government emphasises that schools are required to ensure that key ‘British Values’ are 

taught in all UK schools.  The government set out its definition of British values in the 2011 Prevent 

Strategy. 

The five British Values are: 

• Democracy 

• The rule of law 

• Individual liberty 

• Mutual respect 

• Tolerance of those of different faiths and beliefs 

The academy uses strategies within the National curriculum and our related schemes of work 

to teach and explore these values. 

 

Phonics & Early Reading 
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 Our approach to the teaching of reading is based upon ‘The Simple View of Reading’ – word 

recognition processes and language comprehension processes. Therefore, there is a clear and 

deliberate focus on comprehension from the very beginning as children learn to decode. 

 The process of decoding is predominantly taught through phonics, but with attention also 

placed on sight vocabulary and grammatical and contextual indicators. 

 The teaching and learning of phonics at Ermine Street is based upon the Phases and their 

progression as detailed in Letters & Sounds. We supplement this structure with resources and 

support materials taken from Read, Write Inc Phonics. Particular attention is paid to the application of 

phonic knowledge and the use of real and made up words. The children are grouped within and 

across classes in Foundation and Key Stage 1 in order to provide individuals with teaching pitched to 

their needs. 

 

Foundation Stage 
The curriculum for the Foundation Stage in Ermine Street is based upon the areas of learning 

from The Statutory Framework for the Early Years Foundation Stage. 

The seven areas of learning are: 

• Communication & language 

• Physical development 

• Personal, social and emotional development 

• Literacy 

• Mathematics 

• Understanding the world 

• Expressive arts and design 

 

Play underpins the delivery of the Foundation Stage Curriculum. The children have the 

opportunity to think creatively alongside other children as well as on their own. They communicate 

with others as they investigate and solve problems. They express fears or re-live anxious experiences 

in controlled and safe situations. The children are involved in group and individual play opportunities, 

some initiated by adults but mostly led by the children. Play enables our children to learn through 

being active, working with a wide range of resources. Through play the children develop intellectually, 

creatively, socially and emotionally. It gives our children the opportunity to take risks and make 

mistakes. 

Structured learning opportunities are also planned to teach the children early reading and 

mathematics knowledge and strategies that they can use and apply independently. 

 

Planning 
For at least the first two terms after opening, our classes will cater for broader age ranges; 

each class will have a long term plan. Thereafter, it is expected that as the school grows there will be a 

2-year rolling cycle of long term plans for mixed-age classes followed by a long-term plan per year 

group. All long-term plans are amalgamated to give a whole-school overview in order to monitor 

progression and coverage. The long-term plan indicates what topics and which National Curriculum 

objectives are taught in each term. Our curriculum is thematic with a cross-curricular approach to 

enable purposeful learning to take place. Where cross-curricular links are not strong a subject may be 

taught separate to the theme. 

Medium term plans detail the National Curriculum objectives that will be taught, the approach 

to learning that will be used and details of the learning experiences that the children will take part in. 

This ensures progression in learning and provides children with many opportunities to consolidate 

learning.  
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Weekly plans are produced for Literacy and Numeracy. They set out the learning objectives for 

each session, what success looks like for different children and groups, the learning experiences and 

how they are differentiated and the teaching input. 

 

Subject Leadership 
 Subject Leaders have responsibility for promoting and leading their subject. They will monitor 

standards in their subject and provide evidence-based evaluations of provision to the Leadership 

Team, governors and outside agencies. In partnership with the Headteacher and in line with the 

school’s Improvement Plan priorities, they will work to ensure a consistent and improving standard of 

provision.  

 Subject Leaders detail the improvement priorities for their subject within a subject 

improvement plan which is directly linked to the Improvement Plan for the school. They attend 

relevant training and are proactive in researching effective practices that could be brought to Ermine 

Street. They also support and offer advice to colleagues on issues related to the subject, including 

resources. 

It is the role of each subject leader to keep up to date with developments in their subject, at 

both national and local level. Each subject leader reviews the curriculum plans for their subject, 

ensures that there is full coverage of the National Curriculum and that progression is planned 

effectively. 

 

Monitoring & Review 
The governing body is responsible for monitoring the way the school curriculum is 

implemented. Governors review each subject area according to the policy review timetable and meet 

regularly with subject leaders. 

The Headteacher is responsible for the day to day organisation of the curriculum. The 

Headteacher and senior staff monitor the plans for all teachers, ensuring that all classes are taught 

the full requirements of the National Curriculum. 

 


